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Guiding Lenses:

* Researching
* Advocating
* Teaching



Today’s Roadmap

. What is a habit of mind? Who cares?

. What do habits of mind look like in music

classrooms?

. How can | take these ideas home with me?






Habits of Mind

Thinking Dispositions
Noncognitive Skills
Soft Skills

215t Century Skills
Character



Habits of Mind

magining
Reflecting
Persisting

_istening

Working for the common good
Evaluating

Expressing



Definitions

* Thinking Dispositions
1. Skill
“Things that were once alive are compostable
2. Alertness about when to use the skill

“I’m throwing away what’s left of my lunch! Now’s
a good time to think about what | can compost.”

3. Inclination to use the skill

“I think it’s important to compost and I’'m going to
take the time find the right barrel and do it.”

Perkins, Jay, & Tishman, 1993

I”



Definitions
.BIG and B r o a d

e Potentially useful outside the music room



NAfME

From the President’s Keyboard

Strategic

and Student Dispositions
by Glenn E. Nierman, NAfME President

I t's happening already: with the

dispositions that are promoted in the
humanities that can be applied across
many different subjects throughout a
lifetime. As to what content should be
taught, much has been said about the
importance of the knowledge (cogni-
tive) “side of the house"—what students
know about the core concepts of a sub-
ject—but little has been said about the
importance of the other side—the dis-
positions (affective dimensions).

I would like to focus on the dispo-
sitions that often accrue to students in
high-quality music education programs
and that are part of the well-rounded
education needed for students to suc-
ceed in the years ahead. In these From
the President’s Keyboard articles, I have

Priorities—Focusing on Standards

objectives into three “domains”: cog-
nitive, affective, and psychomotor
(sometimes described as “knowledge/
head,” “feelings/heart,” and “skills/
hands,” respectively). It is the affective
domain—the area that includes values,
beliefs, attitudes, and feelings—that is
most closely aligned with dispositions.
In the early 2000s, educators and policy
makers, while focusing on how to define
an effective teacher, seemed to settle on
a common set of concepts—knowledge,
skills, and dispositions (note the similar-
ity to the Bloom domains)—to identify
the primary constructs of an effective
teacher.

Why speak of dispositions rather
than the affective domain? Perhaps



National Core Arts Standards

Music - Traditional and Emerging Ensembles Strand

and

Anchor

1:

rtistic ideas and work.
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Essential s): How do musicians

Novice

creative ideas?

Intermediate

HS Proficient

HS Accomplished

HS Advanced

Imagine

MU:Cr1.1.E.5a Compose and improvise melodic and
rhythmic ideas or motives that reflect
characteristic(s) of music or text(s) studied in
rehearsal.

MU:Cr1.1.E.82 Compose and improvise ideas for
imelodie s and rhythmic passages based on
characteristic{s) of music or text(s) studied in
rehearsal.

MU:Crl.1£.1a Compose and improvise ideas for
melodies, rhythmic passages, and arrangements
for specific purposes that reflect characteristic(s) of
music from a voriety of historicol periods studied in
rehearsal.

MU:Cr1.1.E.lla Compose and Improvise ideas for
arrangements, sections, ond short compositions
for specific purposes that reflect characteristic(s) of
music from o variety of cultures studied in
rehearsal.

MU:Crl.1E.llla Compose and Improvise musical
Ideas for o varlety of purposes and contexts .

Imagine

CREATING

[Anchor Standard 2: Organize and develop artistic ideas and work.
Enduring Understanding: Musicians’ creative choices are influenced by their expertise, context, and expressive intent.

: How do musicians make creative
Novice

Essential Q

decisions?

Intermediate

HS Proficient

HS Accomplished

HS Advanced

MU:Cr2.1.£.5a Select and develop draft melodic and
rhythmic ideas or motives that demonstrate
understanding of characteristic(s) of music or text(s)
studied in rehearsal.

MU:Cr2.1.E.8a Select and develop draft melodies
and rhythmic passoges that demonstrate
understanding of characteristic(s) of music or text(s)
studied in rehearsal.

MU:Cr2.1.E.1a Select and develop draft melodies,
rhythmic passages, and arrangements for specific
purposes that demonstrate understanding of
characteristic(s) of music from a voriety of historical
periods studied in rehearsal.

MU:Cr2.1.E.lla Select and develop arrangements,
sectlons, and short compositions for specific
purposes that demonstrate understanding of
characteristic(s) of music from a varlety of cuftures
studied in rehearsal.

MU:Cr2.1.E.1lla Select and develop composed and
Improvised ideas into draft musical works organized
for a variety of purpose s and contexts .

Plan and Make

MU:Cr2.1.£.5b Preserve draft compositions and
Improvisations through standard notation and
audio recording.

MU:Cr2.1.E.8b Preserve draft compositions and
improvisations through standard notation and

audio recording.

MU:Cr2.1.£.1b Preserve draft compositions and
Improvisations through standard notation and
audio recording.

MU:Cr2.1.E.11b Preserve draft compositions and
improvisations through standard notation, audio,
or video recording.

3: Refine and complete artistic work.

MU:Cr2.1.E.1llb Preserve draft musical works
through standard notation, audio, or video
recording.

Plan and Make

Enduring I and refine their work through openness to new ideas, the of criteria,
Essential Q : How do musicians i the of their creative work?
Novice Intermediate HS Proficient HS Accomplished HS Advanced

Evaluate and Refind CREATING

MU:Cr3.1.£.5a Evaluate and refine draft
compositions and Improvisations based on
knowledge, skill, and teacher-provided criteria.

MU:Cr3.1.E.8a Evaluate and refine draft
compositions and improvisations based on
knowledge, skill, and collaboratively-developed
criteria .

MU:Cr3.1.E.12 Evaluate and refine draft melodies,
rhythmic passages, arrangements, and
Improvisations based on established criteria,
including the extent to which they address identified
purposes .

MU:Cr3.1.Ella Evaluate and refine draft
arrangements, sections, short compositions, and
improvisations based on personally-developed
criteria, including the extent to which they address
identified purposes.

MU:Cr3.1.E.1lla Evaluate and refine varied draft
muslcal works based on oppropriate criteria,
including the extent to which they address Identified
purposes and contexts .

Evaluate and Refing

= of cre

Enduring
Essential Qu

Novice

sative work is the

: When is creative work ready to share?

Intermediate

HS Proficient

HS Accomplished

HS Advanced

Present

MU:Cr3.2.£.5a Share personally-developed melodic
and rhythmic ideas or motives — individually or as an
ensemble — that demonstrate understanding of
characteristics of music or texts studied in rehearsal.

MU:Cr3.2.£.8a Share personally-developed
imelodles and rhythmic passoges — individually or
as an ensemble — that demonstrate understanding
of characteristics of music or texts studied in
rehearsal.

MU:Cr3.2.£.1a Share personally-developed
melodies, rhythmic passages, and arrangements —
individually or as an ensemble — that address
identified purposes.

MU:Cr3.2.E.1la Share personally-developed
arrangements, sections, ond short compositions —
individually or as an ensemble — that address
identified purposes.

MU:Cr3.2.E.1lla Share varied, personally-developed
muslcal works — individually or as an ensemble —
that address identified purposes and contexts .

Present




a With substantial

National Core Arts Standards

a With guldance,

[demonstrate why
they prefer some
music selections over
others.

a With guidance,

a With limited

guidance, identify
ond d

how I

Interests and

influence musical
selection for specific
purposes.

a With limited

selection for specific
[purposes.

a ond

and

describe how
selected music
connects to and Is
influenced by specific|

a
explain how selected
music connects to
and is influenced by
specific Interests,

a Demonstrate and
explain, citing
evidence, how
selected music
connects to and Is
influenced by specific|

or

experiences,

or
contexts.

a how

a and

a and

specific music
are used

a
describe how a

explain how
to music

explain, citing

identify how specific
music concepts (such
las beat or pitch) are

to support o specific
lpurpose in music.

how

[

to music

a Select or choose
music to listen to and
explain the
connections to
specific Interests or
experiences for a
specific purpose.

a Describe how the
elements of music
and exp

a Select or choose
contrasting music to
listen to and
compare the
connections to
specific interests or
experiences fora
specific purpose.

a Clossify and
lexplain how the
| of music

relate to

ore d by the
structure, the use of
the els of

of the

and expressive

formed by the
, the use of

Imusic, and context
(such as soclal and

the elements of
imusic, and context

relate to
the structure of
contrasting pleces.

a Select progroms
of music (such as a
CD mix or live
performances) and
demonstrate the
connections to an
interest or
experience for a
specific purpose.

a Compaore how the
elements of music
and expressive
qualities relate to
the structure within
[programs of music.

b Identfy the

genres, cultures, and
historical periods.

b Identify and
[compare the context
of music from a
variety of genres,
cultures, and
historical perlods.

b Identify and
compare the context
lof programs of
music from a variety
Jof genres, cultures,
jand historical
periods.
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National Core Arts Standards




National Core Arts Standards

Imagine — Plan—

Evaluate & Refine —



a With substantial
Jguidance, explore
and demonstrate
awareness of musical
contrasts.

a With guidance,
explore and
demonstrate
awareness of music
contrasts (such as
high/low, loud/soft,
sarme/different) in a
variety of music
selected for

guidance,
demonstrate
knowledge of music

a Demonstrate
knowledge of music
concepts (such as

|a Demonstrate

@ Demonstrate
understanding of the
structure and the

a Demonstrate
understanding of the
structure and the

a Explain how
understanding the

a Explainand
demonstrate the
structure of

a Compare the
structure of
contrasting pieces of

in, i r
concepts (such as tonality and meter) fanderstanding of .the I ts of music Amants ofTisic  [Sructisa and the‘ contrasting pieces of |music selected for
. . structure in music (such as rhythm, elements of music ,
beat and melodic in music from a (such as rhythm, . music selected for |performance,
. . selected for . |pitch, form, and are used in music .
contour ) inmusic  |variety of cultures pitch, ond form ) in X . performance and explaining how the
X performance. . harmony ) in music  |selected for .
from a variety of selected for music selected for how elements of elements of music
selected for performance. i )
cultures selected for |performance. |performance. music are used. are used in each.
performance.
erformance.

|b When analyzing b When analyzing |b When analyzing [0 \When anal.yzmg .

b When analyzing . . . . selected music, read |b When analyzing
i selected music, read [selected music, read |b When analyzing . selected music, read ) . .

selected music, read ) |b When analyzing ) and identify by name |selected music, sight-

and perform and perform selected music, r ead . and identify by name K
and perform X selected music, read X or function standard |read in treble or bass

rhythmic and rhythmic patterns  |and perform using . or function standard .
rhythmic patterns and perform using symbols for rhythm, |clef simple rhythmic,

, melodic patterns and melodic phrases |iconic and/or symbols for rhythm, . .

using iconic or K X standard notation. ) |pitch articulation, melodic, and/or

using iconic or using iconic and standard notation. pitch, articulation, | ,
standard notation. dynamics, tempo, |harmonic notation.

standard notation.

Istandard notation.

and dynamics.

context (such as
personal and social)
can inform a
performance.

context (such as
social and cultural)
informs a
performance.

context (such as
social, cultural, and
historical ) informs
performances.

cultural and
historical context
inform
performances.

|historical context
inform performances
and result in
different music
interpretations .

and form.
¢ Identify how ¢ Identity how
c Describe how c Explain how ¢ Explain how ¢ Identify how cultural and cultural and

historical context
inform performances
and result in
different musical
effects.




a With substantial
guidance, explore
and demonstrate
awareness of musical
contrasts.

a With guidance,

awareness of music
contrasts (such as
high/low, loud/soft,
same/different) in a
|variety of music
selected for

a\
|y
de
kn
col
be
co
frc




a Demonstrate and
explain how the

selection of music to
perform is influenced
by personal interest,
knowledge, context,
and technical skill .




National Core Arts Standards

Imagine — Plan—
Evaluate & Refine —



Broader Minded




Beyond the Bubbles

Grit
Decision — making
Creativity

Multiple Ways of
Knowing

Collaboration

* Emotional
Awareness

* Reflective Learning

* Process Orientation

e Communication

* Critical Thinking



Definitions
.BIG and B r o a d

e Potentially useful outside the music room



Today’s Roadmap

. What is a habit of mind? Who cares?

. What do habits of mind look like in music

classrooms?

. How can | take these ideas home with me?



Reflection time

* Take a minute and jot down at least eight
habits of mind you believe you teach in
your classroom, and how you do so.

* Rev up the extrovert energy to share
some with the group in a minute or two,
if you are willing.



Musical Habits of Mind

Persist/Be gritty * Set goals
Work for the team * Audiate
Observe ) Evalugte _

_ * Questioning
Listen

 Mindfully engage
Imagine

Stretch and explore
Express
Reflect












Ongoing Research
Question

What habits of mind are already being
taught by high school music ensemble
teachers?



Ongoing Research
Participants

6 HS Ensemble teachers

(2 choral, 2 orchestra, 2 wind band)

4 teachers from high SES suburban towns
2 teachers from low SES urban cities

Come from districts or schools with reputation
for valuing music



Ongoing Research
Method

 Teachers were observed for 4 rehearsals with
the same ensemble between January and May

e Teachers were interviewed for about an hour
at the start and end of the study and more

briefly in the week following each
observation.

e Survey data also exists.



Ongoing Research
Method

* All 24 observed classes were videotaped and
transcribed.

* All verbal teaching behaviors were coded into
habits of mind.

* A coding manual is being developed and
videos will be checked for inter-rater
reliability.



Ongoing Research
Hypotheses

Continuously improve
Engage & Persist
Express

Imagine

Listen

Observe

Perform

Reflect

Work for the common
good

e Be creatiue




Ongoing Research
Hypotheses

Continuously improve
Engage & Persist

Express

Imagine

Listen

Observe

Perform

Reflect

Work for the common good
Community awareness
Evaluate

Goal setting & Preparedness

e Be creats




Ongoing Research

Hypotheses
Engage & Persist
Express
Imagine
Listen
Observe * Be creative
Reflect * Recognize problems
Community awareness with more than one
Evaluate correct answer
Goal setting &

Preparedness



Ongoing Research
Preliminary Results

0.0 10.0 20.0 30.0 40.0 50.0 60.0

EngagePersist
Evaluate

GoalPrepare
Listen

Imagine

Express
Community
Observe

Reflect

>1 CorrectAnswer
Creativity




Ongoing Research
Preliminary Results

0.0 10.0 20.0 30.0 40.0 50.0 60.0

EngagePersist
Evaluate

GoalPrepare
Listen

imagine




Ongoing Research
Preliminary Results

Engage & Persist

Evaluate

Goal setting & Preparedness
Listen

Imagine



Ongoing Research
Preliminary Results

0.0 10.0 20.0 30.0 &0.0 50.0 60.0

Express TEEGG__—_———
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Obhserye N



Ongoing Research
Preliminary Results

* EXpress
e Community Awareness
* Observe



0.0

Reflect @
»1 CorrectAnswer B

Creativity )

Ongoing Research
Results

60.0



Ongoing Research
Results

e Reflect

* Recognize problems with more than one
correct answer

e Be creative



Today’s Roadmap

. What is a habit of mind? Who cares?

. What do habits of mind look like in music

classrooms?

. How can | take these ideas home with me?



Talking Ideas Home

1. Steall
2. Talk!

3. Sharel



Habits of Mind (HOM)

Arthur L. Costa and Bena Kallick

Arthur Costa and
Bena Kallick

Popular in Australian
schools

“Top Down”



N
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Costa & Kallick HOM

Persisting

Thinking and communicating with clarity and
precision

Managing impulsivity

Gathering data through all the senses
Listening with understanding and empathy
Creating, imagining, innovating

Thinking flexibly

Responding with wonderment and awe



Costa & Kallick HOM

9. Thinking about thinking (metacognition)
10.Taking responsible risks

11.Striving for accuracy

12.Finding humor

13.Questioning and posing problems
14.Thinking interdependently

15.Applying past knowledge to new situations
16.Remaining open to continuous learning



[nfusion Progess Thinking

YES

Is there a

relevant skill that
YES

helps to cultivate
/ the habit?

Is it possible to
infuse habit in
lesson ?

NO

End

YES

/

Has that skill
been taught
before?

Call for the skill.
This serves as a
way to assess the
transference of

NO

NO

the habit

Make mention of

the skill

Teach the skill. If
there 1s
insufficient time,
mention the skill.




Example Lesson from Costa

* Gathering Data Through All the Senses and
Thinking Interdependently and

Precision of Thought

* |nstructions: You have been given a sample of
3 types of chocolate (3 video performances).
Use all of your senses to determine which
type is best. Be ready to share with the other

group the reason for your choice.



Step 1-Precision of Thought

* Spend 3 minutes brainstorming sensorial
words for these chocolates (these video
performances).




Step 2 — Thinking Interdependently

* Build your repertoire of sensorial words by
combining all the words generated by your
group on a large mind map. Do not discredit

any ideas from your friend!



Step 3 — Gathering Data from All the
Senses

* Choose 3 sensorial words for each of the
senses you would use to rank the chocolates

(performances).

* Allocate a scoring system from 1-5 with 1
being lowest and 5 being highest.



Step 3 — Gathering Data from all the

Senses

SMELL

TOUCH TASTE SIGHT SOUND T
(o)
T
A
L
S
Cc
(o)
R
E
A
B
C
TOTAL
SCORE

Our choice chocolate is




See electronic “handouts” for more Costa &
Kallick resources.



Studio Habits of Mind (SHoM)

e Came out of Harvard
Project Zero study

STUD'O %:ﬁ’% * From Studio Thinking2: The
THINKINGQ Real Benefits of Visual Art

Education; Hetland,
"% ELLEN WINNER

Winner, Veenema &
z SHIRLEYVEENEMA Sherldan’ 2007/2010

QR ﬁ@” KIMBERLY M. SHERIDAN . llBOttom up"




SHoM

Develop Craft

Engage & Persist
Envision

Express

Observe

Reflect

Stretch & Explore
Understand Community



Make HOM Visiblel

o« -!- ~"' »' = @
?;"w. Envision
/\»’;.k“‘: ,

Learn to
mentally
envision
what cannot
be directly
observed.
Imagine
what  the
next step
would be.




Make HOM Visible!




Make HOM Visiblel

EXpress

| can learn to

create works
that convey an
Idea, a feeling
Or a meaning.




Talking Ideas Home

1. Steall
2. Talk!

3. Sharel



Incorporate Language

e Choose terms and stick with them.

“We need to be so persistent to get through this
next section”

“Look, another situation where we really need to
imagine.”

e Start small

“This month, | want us to think about how

persistent we are. |'ve been thinking about all the
ways we persist when we make music.”



Help Students Recognhize HOM

“Miss Hogan, | noticed we’re stretching and
exploring right now by trying different
articulations in this section!”

“Great. Here’s a sticker!”

Today I stretched and explored in
music class!



HOM Exit Tickets

Circle all the Ensemble Habits of Mind you used
in class today:

Develop Craft Express Listen
Engage & Persist Imagine Observe
Community Awareness Evaluate

Goal-setting & Preparedness



HOM Exit Tickets

Which habit of mind did you use most today?

How and When?




HOM Entrance Tickets

Today in music class, I’'m going to pay close attention to
opportunities to use this habit of mind:

* Grit

e Decision — making

* Creativity

 Multiple Ways of Knowing
Collaboration
 Emotional Awareness

» Reflective Learning

* Process Orientation

* Communication

e Critical Thinking



HOM-based Post-Concert Reflection

This piece could have been improved for the

performance if we had spent more time working on
this habit of mind:

Develop Craft Express Listen
Engage & Persist Imagine Observe
Community Awareness Evaluate

Goal-setting & Preparedness

Because




Talking Ideas Home

1. Steall
2. Talk!

3. Sharel



Department Mission Statements

The mission of the high school band program is
to provide students with an enriching musical
experience: to facilitate students in developing a
level of musical growth that will enhance their
qguality of life and enable them to become
lifelong advocates of music.



Department Mission Statements

The mission of the high school band program is to

provide students with an-enrichirgmusical
experience-the opportunity to learn valuable

thinking dispositions that can be used to enrich
their lives both in and outside of the music room: to
facilitate students in developing a level of musical
growth that will enhance their quality of life and

o t] | ifal I ; .
enable them to become masterful in showing grit,
understanding concepts in multiple ways, decision-
making, collaboration, and emotional awareness.



Department Mission Statements

The mission of the X High School Choirs is to
provide students with a medium of musical
expression in a creative learning environment
that teaches appropriate fundamentals,
provides opportunities for individual and shared
performances, and represents the school
throughout the community, region, nation, and
world.



Department Mission Statements

The mission of the X High School Choirs is to provide
students with a medium of musical expression in a
creative learning environment that teaches appropriate
fundamentals, provides opportunities for individual and
shared performances, and represents the school
throughout the community, region, nation, and world.

The mission of the X High School Choirs is to cultivate
students who can express emotions and communicate
information, both as musicians and as citizens of the
global community.



Keep Talking!

e Put the habits of mind in your concert
programs.

* Discuss any particularly relevant habits of
mind that were worked on during repertoire
in song introductions.

* Hang student statements about working on
HOM in a public place at concerts



Advocate With HOM




Back to Broader Minded

www.broaderminded.com

. THE a ‘ -
e b iane P"ﬂ“ (A) nif g me'fs'x vy

@ © STRONGER DY ASSOCIATION

broader minded™

Music not only impacts academic achievement, it also shapes the way our
students understand themselves and the world around them. Let's think
beyond the bubbles™ and educate the whole student.

broader minded blog
video: broader minded movement
share your story - join the movement
take action
broader minded endorsements

shop broader minded
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Share Your Story

Calling all music educators, music students, music parents, and friends of music
education...

We want to let our communities and lawmakers alike know how vital music education
is for students and for our society. EVERY music program is important and EVERY
music teacher, parent, administrator, and student makes a difference. When we share
our stories, we share the importance of our work.

1. Contact Information

Name:
Address:
Address 2:

City/Town:

State: -- select state --
ZIP:

Email Address:

]

Phone Number:
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“One’s intelligence is the sum of one’s
habits of mind.”
Lauren Resnick, 2001

For “handouts”, visit
www.jillhoganinboston.com

For problems, troubles, cares, or worries, email
jillian.a.hogan@gmail.com



